The Writing Process at South Parade
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Tmmerse - Understand
Background Knowledge

o Ensurethat pupils have the knowledge needed to enable them to write well - if they are familiar with
the content of the writing, they will be able to focus on the writing features more effectively.

e This can be achieved through recall of prior learning if the subject is something they have
sequencing elc

o &xperiences can be provided to enable children to be immersed in the subject and have the

knowledge required to write about it - e.q. drama based on the story




Tmmerse - Understand

‘Text Deconstruction

* Pupils deconstruct (unpick) two model texts that match the text-type focus of the unit guide (e.g. a
diary) - one contextualised and one decontextualised.
e They analyse the following -




Tmmerse - Understand

that they can successfully replicate it.

By comparing more than one model text of the same type, pupils learn that the texts’ features, and their

pose, are integral to the text type.

Thursday &th September 1654

Dear Diary,
| hiwen't been able b write fora few dags becouze the mast dreodful thing baz hap pened

Last Sunday, |was woken up early in the moming by koud shouting and screaming coming from
the street. | felt so cmss!Who was making such an awful mie?

From the window, [ s0w a huge fire blazing doswn the ztreet! Before | hod time to think, my
Jther came bursting thmugh the door He told me o gmab the most imporant things and then
to head b the shimase.

When | got there, it was in flames! How were we gaing to escaper Luckily, my father had a plan
ard he pushed e towamds my bedmom window, threwouta mpeand then told me to quickly
climk dewn it He followed closely behind and jumped inbo the cartwhere my o ther and sister
e re waiting

A the horse pulled us away, | boked bock at our street with tears streaming down my foce.
The houzes" timber fmms were all being eaten by the flames and falling o the ground. Qur
harre. Qur neighbours home. It wasr't foid Everyone woe panicking and dashing about. | even
saw a man burying his cheese in the gmund!

Aftera while, we amved at the River Thames, where we junped aboard a small beat along
with our few possessions and saiked away from the inferna towamds the citys outskirts.
lewerheard people calling it the Great Fire of London. | don't think its very great. From the
river; | could see bow much of my beautiful hometoren was alight.

By ‘Wednezday, the fire was buming more £ bwly, but we sl conldn’t 9o back bo our home.
Brenybady s saying that houses were being pulked down to shop the fire zpreading further

| just hoped it wazn'toums.

Fnally, by Thursday, there was an announcement that the fire had been put out. When we
heard the news, we all chee red with memiment, but our cekbmtions didn’t kst for kong because

wost of London had been destroyed, Would it everbe the same again?

P ok sure what will happen nows, bt Deill wite again if there are any developments.

‘Text Deconstruction

o Text deconstruction supports pupils in identifying and understanding the key features of a text type so

chronological order
(adverbials of time)

first person ‘

pasttense

acts

opinions ’

rhetorical questions

148 June 2014

Wiell, what an odd time it been! You wouldn't be ligwe me if | told gou, but Fioogaing b byt

Early on Thurday rmoming, Mum wld me o 9o o the market with Dasy oty and sell her

| tried o tell her it waaz a gilly idea, but she woukdn't leten.

Feeling upset, | keft oursmall, rundeen hame and started leading Caiy on the

path tewands the market. | had 't gone farwhen | met o stmnge man.

He wore o browen, scruffy coat. The man’s hair was kbng and grey. He

said he'd give me five magic bears for the cow. What was | meant to do? |

lagreed because | knew she woukdn't fetch much maneyat the market.

‘When | got home, Mum was furious! She shouted at me, threw the beans out

of the window and sent me b my mom.

The next maming, Deoke with a chock! Dutside my window the e was a huge benrs talk gmeaing

in the garden. Mum takd me to clircb it, but [wasn’t sure, What might | find up there?

Wihen |finally reoched the top, | sow o great castle in the

chouds. Whose was it? lwondered if it was the giants home.

" I knew that he had bt of gold, 5 | began to e plore

Quietly, | crept into the castled Kitchen and my eyes opened

I." in surprise! There was 0 goose with golden €995, 0 gokden

_ barpsinging sweetly in the comer and bags of gold piled on
the floor! vz delighted and | knes Mum woul be happy ool

Quicky, | grabbed too bags of goM, the harp amd the goose. Then, | mn as st as | could ta the

wop of the beanstalk. | heard the gant shouting and running behind me. | knew | had to run as
fastas L ooukd 2o that he didi't eat me! ez so0 happy when | eoched the iop of the beanstalk
and climbed down asquicklyas Teould! Once | reached the botiom, | gmobbed ny e and

chopped it down!

Fll wirite again soon wihen we Knew what we're going todo with allour riches!

Fack,

) grammarzaun




‘Text Deconstruction

e Tnitially, read the model text with the pupils with minimal discussion to familiarise them with the text,
This is an opportunity to use this text for guided reading e.q. echo and paired read. There are many
available on Grammarsaurus or you can source/create your own.

e Two deconstructions take place, one modelled, one independent (although some children may need some
support).

e Teacher led - the teacher models and leads the deconstruction of a contextualised model text that
matches the text-type focus of the unit guide (e.g. a diary).

 Pupil led - pupils deconstruct a previously unseen decontextualised model text that matches the text-type
focus of the unit guide (e.g. a diary) - this time, more independently. Particularly in KS2, this should be
a text that is linked to a topic the children have previously learned about, e.g. a history topic from earlier
that academic year or the previous year. This reduces cognitive overload as they have an Y
understanding of the topic but alse is an opportunity to make connections in learning. (@

N\




Tmmerse - Understand

‘Text Deconstruction

e This can be done through a ‘Spot the Difference’ style game where appropriate, particularly in KS.
makes the process of analysis active, visual and comparative, therefore the feature is easier to spot.
Pupils can also directly compare what the text is like both with and without the feature, which means
they are in a better position to reflect on its purpose.

 InKS1, or for D/SEN pupils, they could have extracts of the model text to find the features from, as the

whole text may be inaccessible to these ils.

Spot that feature: ‘ 's the feature

Thursday & th 2 perabe r 1665

DrarDar,
| have % kot na bl ko wrk e ra fow dauz bosaun e nehd £adful thing b ba ppe .

LaztZ ordaw lvazwebn wpcarks i te reming bu ke zhe sing ard zoeaing soaing frm
the ek | lbe crad Whe wax riva Kirng much an awfl reix ™

From the wirdsw, |mwa b fi £ bming down He ooetBefe £ |had M b Hhink,
fathe raar bunking Hhrugh e deecHe oM e & 3m b e ezt ings ok Higzand ton
v hkad & e doirox.

Whenl gk Hhe e, kv in JlveztHow we e we ging e tma P Luddy, ry e rhad a phan
ard ke pabed ree wwardr ray bedeon wirdow, hewe ka m g ard Hene H re v quely
cbwbdown % He § bowed doae by e hirdard jnped ive He camewhe e magre He rard zver
wEE WAk

Az the booe pubd wraway [k bed backate o stee bwh ka m tarning dewn g,
Th by’ bk r fravez we e 2l keing cakn by te flavez and filig & the greund O
bernc. Duar ne i b urk o, Iewaznef o'Eve g o waz parécking ard dazhing abs wt leven
xw arva n bursing hi koo n e g !

Afra whik o we amived atkhe Rier Thaves, whe x we juned abead o vall batabeg
with ourfw peoermenzard mikd awa o e i e lewa re the ook culhiis

| s theard o pke calirg % e GeatFie of Londe n [den'ethink ide veny gea tFean the
rive g | 2o me how rach ooy ea wifd b lown waz alg b

Buyhed rnda sy Hefi @ waz buming mesre ahowly, bok e 260 coull rtge back oo ur boree.
Ewe rupo dy waxzayirg that b we e being puled down o o pthefie goead g further
| ot beped itwazn’ cu

Fira By, by Thumda y te m waza na nesuracme e a ke fie had foen puts o e nowe

What is the purp

DearDara

Ihaentlecnabd b wek fra fw dayz bom o the nechd madfl thing b happe red

Latf urdaw loeaz we b wpcarks i He ree ming by ked zheuting ard zacaning =g from
W sk 1f ke e Whe waz raking 1ich an awfl e T

Fromn te wirdsw, a2 bugfi £ blaing down e o HBok £ Lhad B b ik,
fathcraave bursting Hhugh e 420 rHe oM me gk e ezt g ok bhingz and ten
k- kb b Toimax.

When | gt e, ikweas i ThretHow we e we g3ing b tamape Ludidy ryfader hada plan
ard ke prbedre ewadz ray bedeons wirdew, dew s ka g ard Ben e H e e quskly
chabdown it He g bowed chxly khindard jragd e e carewhe m mayres Herard ke r
W W R

Az e bere pulbd e away, | ke ked back ake o s b ah ea mrmaring dewn mufe.
The b ume ke r framez we e all ke ingean byth flaves and falieg b He grd O
beroc. Dur mighks wk barvc. b waan'cfa i Eve g m o waz pa risking ard dazhing abe uk leven
xw a e borying hie chex n e gm ud!

Afcrawhik,we amdatthc Ricr Thaz, whe £ we juraed abeard 2 il b bakeng
withourgw proxoe eard mkdawa yfem e nf me owa ek te Shk culdticis
lewerear gopk mling 2k GearFie ofLorden [ don's think itk v rygeat Froon e
rive g |o i ame how rch oy ea wifd bor own waza bkt

By'hd rzda Hefi & war barring mesx showly, butwe 260 2 udntge bock ko o ur borve.
Ewe rykedy warzaying hatbeuxr wee keing pulkd down ooz pthefie rpead g furthe r

it begd itwaznts uz

Firally byT humda s He e wazana neunre o #a i e fie had foen pussus e nowe

Date

Purpese: Writing a date on a diary entry helps the reader to track
when each entry was written. In the future, when they're looking back
at this time in their life, the dates an each diary entry will help them
to accurately recall when the recounted events took place.

(D) wregrinanano sk




Tmmerse - Understand
‘Text ‘Deconstruction

* Ifyou are using a Grammarsaurus unit guide, there are pre-made text deconstruction presentations to
support delivery of this. These have definitions and reasons for using the specific features and uses
visuals to help pupils identify the feature within the text. At this point, these features should be added to
yowr working wall to be referred back to throughout the unit.

* Usethe Model Text Feature Spotter’ sheets (orsundar)tosupportlayoutofthts task.

Model text feat

recommendation
are essential:

apinian

hhhhhhhhhhhhhhhhhhhhhh




Build it ur

Contextualised Construction

o These lessons focus on specific features that are integral to the unit’s text-type focus (e.g. a diary) and
the grammar, punctuation and spelling objectives that support and enhance it.

o Pupils learn and apply these objectives within a meaningful and relevant context - for example through
a previously studied topic (e.q. the Romans), or a previously read book.

e Pupils should be provided with plenty of opportunities to engage with the context for the intended
writing, so that they are able to focus on grammar, punctuation and spelling throughout.

e When planning units, please take this into consideration - some of the current units on the writing

LTP/reading spine may need to be changed as appropriate.




Build it ur

Contextualised Construction

e Assessment for Learning should drive the contextualised lessons. There are Grammarsaurus checklists
if using the Unit Guides that list what the children need to include in a specific text type. Use previous
writing (and diagnostic tasks if necessary) to help you plan out the unit. Unit guides are not to be
prescriptive. If you know that your children can successfully use a feature, don't spend time teaching
this. Instead, provide opportunities for children to apply this skill.

e Construct the text type in order that it will be written, e.g.

@
N~/




Build it ur

Contextualised Construction

e Objectives should be taught using modelled, paired, shared to enable independent writing.

e Objectives should be chosen on specific year group expectations. For example, if you are planning a
unit that has features such as similes, personification, these can be taught alongside National
Curriculum objectives but should not be at the detriment of NC objectives, For example, in Year 4,
fronted adverbials and punctuating direct speech would take priority over these but they could be
taught alongside or encouraged as a challenge for more capable writers.

o Throughout these lessons, working walls should be used to refer and add to, to enable children to have
a bank of vocabulary, spelling and features they can apply into their writing.

High-quality, live feedback must take place throughout these

sessions. Children should experience success at this stage to ensure B\ Y
they can apply their skills. Different children will need (and be (m)
./

ready for) different things at different times.




Create

Reconstruction

e This is where children will use the ideas, sentences and paragraphs they have prepared throughout the
contextualised construction lessons to create their own piece of writing in their writing journals.

o Atthis point, they can use previous work, working walls, personal encyclopedias, advice from peers etc

e Some children may still need to create this as a paired or shared write, please ensure this is clearly

o Adult feedback should be provided but this should be evidenced in books, and where appropriate, use
indirect prompts. €.g. if you notice a child has not put a comma after their fronted adverbial, remind the
individual, class or group that comumas are needed after fronted adverbials without directly pointing
out where that comma needs to be.

High-quality, live feedback must take place throughout these

sessions. Children should experience success at this stage to ensure 2\ Y
they can apply their skills. ‘Dif[erent children will need (and be ( |
N__~

ready for) different t

ings at different times.



Create

Reconstruction
* Use the working wall to complete the independent writing plan. ensuring that children know-the

_ Why am | writing this? What will the format of the text be?

W ¥ W T $7 . -
'r‘}‘-L wll DEI':I - _ I'J"'h"-” et |r"|"—'|':\': Ih s

effective piece of writing?

What are the keywords | will use
and spell correctly?

[_] 1 will start sentences with capital letters.
[ ] 1 will end sentences with full stops.

[ ] 1 will join my letters comectly.

[ ] 1 will use commas after fronted adverbials.
[ 1 will use subordinating conjunctions.

L] 1 will use adverbials.



Create

Reconstruction
e Throughout this process, editing and redrafting should take place.
e Provide opportunities for pupils to share their writing with peers. This will give them the experience of

Key Stage 1.
Make simple revisions and additions.
Year 3:
Change sentences or some small sections.

Rewrite them to make content more effective or the meaning clearer.

Year 4:
Starting to redraft full paragraphs.

Year 5:

Redraft full sections — start to think about cohesion across the text.
Year 6:

Redraft and make full texts more effective — learning deliberate strategies around
strengthening cohesion.




Create

Drafting.

e Revisit the model text so that children know what they are aiming for.

e Break the plan into small sections, modelling each section at a time.

e Model how to use their exercise books to turn each section into a piece of writing, being careful to

o et pupils have a turn independently turning their plan into a first draft.

e Encourage them to use word banks, sentence stems and other scaffolds to support ambitious choices
and sequencing in their work.

Y
(m)
N__~



Create

Revising

e Having written their first draft - show them examples that highlight lots of revisions and edits. Try to
help children understand that writing is an iterative process (repeated rules over and over).

e Sharea ‘strong’ model and compare it to a ‘weaker model’ (teacher generated weaker model). Discuss
the components of the stronger model and how they can be included in pupils’ work.

* Model and give clear instructions how to revise the weaker piece, do this carefully and systematically -
e.g. ‘1 am going to improve this by joining two clauses together using a conjunction. 1 think that the
most suitable conjunction is 'so’ because the first clause is a reason as for the second clause.

o Let pupils apply this to their own writing. Whilst doing this, provide them with a selection of ideas from
which they can choose to revise their own work - working walls, word mats, sentence stems,
thesaurus.

o Encourage them to return to the ideas and word banks generated previously in the unit and ensure they

Y
are used appropmately
N/




Create

Revising

e Having written their first draft - show them examples that highlight lots of revisions and edits. Try to
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o Let pupils apply this to their own writing. Whilst doing this, provide them with a selection of ideas from
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Y
are used appropmately
N/




Create

Poui ing
* Focuses on content, structure & organization

*Refines the overall message or argument
*Improves the clarity and coherence of writing

editin
*Focuses on language, style & mechanics
*Eliminates errors in grammar and spelling
*Cnsures correctness at the sentence level



Create

Publishing.

 Pupils should be regularly provided with opportunities to publish their work, however this is not
expected for every piece of work.

e This is a chance to write up a full, final version of the text they have been working on. This should be a
very enjoyable experience, children must experience success and have their work honoured.

e This should be planned as appropriate for the text type, purpose and audience.

e Create a high-quality writing environment to enable success, e.g. silent writing, clear surfaces, no
distractions.

e Presentation can be done through presenting to an audience either visually or orally.



Feedback

e Formal feedback is provided at the end of the writing unit. This can be in the form of wreitten feedback or
through pupil conferences

 Pupil conferences are when a pupil and the teacher meets to verbally discuss the written piece of work.
The pupil should read their writing aloud to the teacher and have opportunity to edit and revise after
discussions. Often, pupils will independently notice revisions to be made when reading their work
aloud - e.g. omitted or additional words. For further editing and redrafting, pupils may benefit from
further levels of teacher support but this will be dependent on age and ability.

e Formal assessments using assessment grids should take place 6 times a year and begin no earlier than
February half term. A child must be a secure fit, with evidence of all objectives, to be deemed as meeting

the year group standards.
Y
@
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